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The Academy Way Intent

The Oasis Way for Inclusive Practice is a framework for transformational inclusion at the
heart of the community. It details our approach to Behaviour and Pastoral Care, Special
Educational Needs and Personal Development. It provides the blueprint for all academies
to design a localised Academy Way rooted in an inclusive approach, ensuring that the needs
of all community members are met, and they can fulfil their full potential.
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We are all Oasis. Our Principles of Practice of Relational Culture, Reflective Practice and
the 9 Habits are all rooted in the underpinning story of Oasis and the Oasis Ethos of
inclusion, equality, healthy relationships, hope and perseverance.

Through the invitation of the way of the Oasis 9 Habits we can enact and model the
behaviours that help us all to thrive as individuals and in our relationships. The Academy
Way brings the Oasis Ethos to life.

These ethos values and 9 Habits are the foundation on which we must develop our localised
Academy Way. This shared language empowers us to build a strong relational culture with
inclusion and trust at its heart. Together, we work towards the Oasis vision for community, a
place where everyone is included, making a contribution, and reaching their God-given
potential.

The Academy Way localised plan acknowledges that each Oasis Academy exists in a
particular context. This tool supports academy leaders to meet the needs of the community
we serve and fulfil our vision for the children and families in our care. The Academy Way is

our roadmap to relational culture and flourishing lives for all our children. It encompasses:

1. A narrative of belonging and identity that describes who we are and who we'’re
becoming

2. Absolute clarity about ‘what great looks like’ and how this is communicated to all

stakeholders within our relational culture

3. The habits and behaviours all members of the school community will adopt to ensure

that we can make visible and consistent our culture of ‘the way we do things here’

4. A comprehensive communication plan to ensure that secure boundaries are

established and embedded in our academy culture

Lever 1: How we build relationships

Building belonging: Our academy vision and approach

At Oasis Academy Byron, our vision is that all children develop strong, trusting relationships
with adults and feel a sense of belonging as part of our academy community. We are
committed to ensuring that every child has the opportunity to contribute to our academy

culture, both within the classroom and through wider participatory activities. It is our mission
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that every child who joins us experiences connection, protection, understanding, and care

in a relational way.

Oasis Academy Byron is driven by a powerful ethos which aspires to treat everyone
inclusively and recognises the importance of a holistic approach to education. Central to this
is our rich and balanced educational environment that nurtures the whole pupil—
academically, socially, morally, spiritually, and emotionally. Our vision is to create a
welcoming, happy, and safe environment where everybody feels supported, valued,

confident, and excited to learn.

Our aim is to ensure our pupils have high aspirations for themselves and for their future. As
a team and community, we work towards achieving excellence by encouraging a 'can do'
culture that nurtures confident and competent individuals. We believe we can achieve this
through high-quality facilities, outstanding staff, clear leadership, a positive and affirming
environment, and a strong partnership between pupils, parents/carers, and the Academy.

Oasis Academy Byron is an inclusive, cohesive, and happy community where all pupils are
encouraged to achieve highly and flourish in all aspects of school life. Situated in Old
Coulsdon, Croydon, our one-form entry academy joined Oasis Community Learning in
September 2012. Currently, we have a pupil roll of 204 students. Of these, 19% (42 pupils)
are on the SEND register, with the primary areas of need being Speech and Language
Therapy (SALT) and communication needs, followed by Social, Emotional, and Mental
Health (SEMH) needs. Thirty-eight pupils have some form of provision support plan.

The academy actively supports identified families by accessing integrated services and
working closely with outside agencies and Croydon Local Authority to ensure children’s
needs are met and they are safe. The proportion of pupils entitled to the Pupil Premium
Grant (PPG) is 21%, though we have a significant number of vulnerable pupils and families.
Additionally, 13% of our pupils are English as an Additional Language (EAL) learners, with
19 different home languages spoken across the school.

At Oasis Academy Byron, our vision for the ideal academy culture is one where every child
and member of the community thrives in a supportive, inclusive, and enriching environment.

When our academy culture is exactly where we want it to be, it will embody the following:

What Would We See?

The Oasis Byron Academy Way localised plan
V1/Sep 2025



- Engaged Pupils: Classrooms and learning spaces filled with enthusiastic pupils
actively participating in their learning. We would see children collaborating, exploring,
and taking ownership of their education.

» Inclusive Practices: Diverse groups of pupils working together harmoniously, with
all abilities and backgrounds represented and respected. Displays and resources
that reflect the rich diversity of our community.

- Supportive Interactions: Teachers, support staff, and pupils interacting positively
and respectfully. We would observe staff providing personalised support to meet
individual pupil needs and adapting lessons for all to achieve.

- Vibrant Learning Spaces: Well-organised, stimulating classrooms and outdoor
areas that inspire creativity and curiosity. Pupils work proudly displayed, showcasing
their achievements and progress.

- Community Engagement: Parents, carers, and community members actively

involved in school activities, contributing to a vibrant school life.

What Would We Hear?

- Positive Conversations: Classrooms and corridors filled with positive and
respectful conversations. Encouraging words, praise, and constructive
feedback/challenge from teachers to pupils.

« Pupil Voice: Pupils confidently expressing their ideas, asking questions, and
contributing to discussions. Regular opportunities for pupils to share their thoughts
and feedback on school matters.

- Collaborative Discussions: Teachers and staff engaging in professional dialogue
about best practices, sharing strategies, and supporting each other in continuous
improvement.

« Celebrations of Success: The sounds of celebrations and acknowledgments of
achievements, both big and small, throughout the school. Regular assemblies and
events where successes are highlighted.

What Would We Feel?
- Sense of Belonging: A strong sense of belonging and community among all

students and staff. Everyone feels valued, supported, and part of the Oasis Academy
Byron family.
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- Safety and Well-being: A palpable feeling of safety and well-being. Students feel
secure to express themselves and take risks in their learning. Staff feel supported
and valued in their roles.

- Excitement and Curiosity: An atmosphere of excitement and curiosity about
learning. Pupils and teachers alike feel enthusiastic about the educational journey
and the discoveries each day brings.

- Empowerment and Confidence: A culture where students and staff feel
empowered to pursue their goals and ambitions. Confidence permeates the school,
with everyone encouraged to reach their full potential.

» Mutual Respect and Kindness: An environment characterized by mutual respect,
kindness, and empathy. Relationships are built on understanding and care, fostering
a positive and inclusive school culture.

By striving towards these ideals, Oasis Academy Byron will continue to be a place where

every member of our community can flourish and achieve their best.

Setting and sustaining boundaries in academy culture: What great looks like

‘Every school leader has some sort of vision of the pupil culture he or she wants to
create [...] What sets top leaders apart is that they transform their vision into
meticulously built systems that operate across every single classroom.’

- Paul Bambrick-Santoyo, Leverage Leadership (2012)

Our Academy Way prioritises setting and sustaining positively framed expectations for
our pupils. When we set and sustain boundaries, we establish community agreements about

the way we do things here which supports a shared understanding of how we treat each

other. When boundaries and behaviours become consistent and predictable, we build
safety, trust and belonging for all in our community including children and staff. This is the
foundation of our relational culture. It empowers all members of the community to focus our

attention on working together to achieve learning goals.

To establish clear expectations and shared positive behaviours, we are intentional about
defining the priority moments where consistency really matters — in the classroom, in the
corridor (and other social spaces) and in how we communicate. Setting and sustaining
boundaries in this way is the bedrock of securing safety for all members of our community
and frees up teachers and leaders to secure a fantastic learning experience for our pupils:

The Oasis Byron Academy Way localised plan
V1/Sep 2025
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By defining what great looks like for pupils and staff in each of these areas, we build
complete consistency and clarity of expectations, allow trust and belonging to grow, reduce
pupils’ cognitive load about what is expected of them in each classroom and empower
teachers to spend time on what really matters: building relationships and securing progress
for every pupil.

What great looks like

When we define what great looks like, we make it easy for every child and staff member
to contribute to the creation of a relational culture that makes every member of the
community feel accepted, included and empowered to flourish and achieve.

Rather than establishing specifically what not to do, we define and teach the expectations
and behaviours we want to see — we tell pupils and staff explicitly what great looks like so
that everyone feels a sense of belonging and knows how to be successful as a member of
our academy community. Within each priority area, we create a rubric for a relational pupil
and staff culture through the identification of 3-5 positively stated, easy-to-remember
expectations. These statements provide the roadmap that unites us to create the conditions
for a relational academy climate to support teaching and learning.

We create meaningful expectations for our community when we collaborate on their
creation. Our Academy Way rubrics have been jointly agreed with staff and pupils
throughout the academy to ensure that our boundaries are accepted, understood and

observed by all members of our community.
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What great looks like in the classroom

Focus area | Pupil focus Staff focus
1. Enter the classroom calmy, quietly 1. Promote a calm entry into the
and respond courteously to greetings. classroom and greet everyone with a
Begin learning activities immediately warm welcome.
2. and resist distractions. 2. Have learning tasks ready for a
Entry and Exit the classroom in line order. This prompt start and maintain high
exit routines . . . . . . .
3. maybe in register order if attending expectations of behaviour during
assemblies, PE or the lunch hall. lessons.
3. Ensure line order is being followed.
Active eyes and listening ears. 1. Use 3,2,1 strategy (3 empty
Empty hands and voices away Track hands/iPad closed 2 voices away, 1
Active 3. the teacher and respect the voice eyes on me).
Hstiaitia that has the floor. )
ning 2. Hold for silence.
routines
3. Circulate the classroom and use non-
verbal cues to initially re-focus.
1. Take pride in our learning and always | 1. Intentionally circulate the classroom
try our best by focusing on effort. to check for understanding, provide
Use school equipment correctly. targeted feedback and to maintain
2. Are resilient. high expectations.
“You _do’ 3. 2. Ensure school equipment is ready for
learning the lesson.
routines
3. Give positive praise and showcase
great learning.
What great looks like in the corridor
Focus area | Pupil focus Staff focus
In corridors, we follow the rules: In the corridors, we:
1.Walk on the left in register order 1.Lead the line from the front.
¢ S?I_e 2.Voices away 2.Use positive scripting — voices away 3.
ransitions inaisti
3.Hands by our side Ensu_re safety by_ insisting on hands by
our sides rather in pockets.
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Outside we:
1. Use kind hands, kind feet, kind

Outside we:

1.Patrol our zone and use positive

words. scripting — ‘kind hands’ when interacting
Respect our school equipment. with pupils.
Inclusive Have a passion to Include others in 2. Ensure equipment is being
outdoor our games. used appropriately.
spaces
4. Freeze when the bell is rung and line | 3. Interact with children and
up sensibly on the second bell. model games.
4. Ring the bell on time and use
positive scripting when gaining
compliance.
In the dining hall we: In the dining hall we:
1.Use partner voices 1.Facilitate calm and quiet conversations
2.Use a knife and fork — and put them with tables using positive framing.
together when we finish our food. 2. Support children with the use of a knife
Dining 3.Scrape our plates at the tidy station, put | and folk as well as encouraging them to
routines away our cup and make sure the table is | try new foods.

tidy for the next user.

3.Remind the children about tidying
expectations and ensure that tables are

ready for the next class.

What great looks like in how we communicate

Focus area

Pupil focus

Staff focus
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Engaged
learners

A caring
community

Repairing
conflict

Answering in full sentences using a

clear projective voice.

-

Encourage the use of full

explanations.

2. Engage with talk partners by showing | 2. Provide sentence stems for talk
active listening and taking turns. tasks.

3. Support one other by explaining ideas | 3. Give children time to process
and concepts during lessons. questions before answering.

4. Sitting up with a good posture. 4. Promote a ready to learn body

posture.

In the community we: In the community we:

1. Respect — treat others how you'd like 1. Respect — open and honest
to be treated. conversations with all.

2. Kindness — try to make someone 2. Kindness — give warm welcomes
smile everyday. and fresh starts to all.

3. Curious — never stop asking 3. Curious — use professional
questions. curiosity.

4. Resilient —always try to be better 4. Resilient — are solution focused.
than yesterday.

1. To repair conflict, we: To repair conflict, we:

2. Follow restorative practice. * Follow restorative practice

3. Tell the truth. +  Create non-judgemental spaces.

4. Listen to everyone involved.

Take ownership of our actions.

* Understand that behaviour is
everyone’s responsibility.
»  Ensure all parties (families) are

made aware.

A comprehensive communication plan

As leaders, we know that a powerful relational pupil and staff culture doesn’t just happen.

Instead, it requires strategic planning to establish and embed over time. This

establishment begins with an effective communication strategy that considers a range of

stakeholders and is planned carefully over time to take advantage of a range of

communication mechanisms.

In the development of a comprehensive communication plan, clarity, consistency and

intentional practice are key. Messaging should be kept as simple as possible, with leaders

ensuring that messages are overcommunicated so that all members of the academy
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community can engage with, understand and repeatedly practise these expectations until

they become fluent and automatic.

As part of our communication strategy, we adopt the following activities to secure effective

communication of our Academy Way to all members of our community:

> L ¥
- - ) B
(7]
Whole-school CPD Staff briefing Coaching pairs Shout outs
g *.
5 Ld it + A
g
Assemblies Explicit practice Visual displays Celebrations
09 e
PN [] Y
Newsletters Workshops Open days Leadership Q&As

In order to sustain these boundaries, academy leaders ensure that communication of
expectations around what great looks like is not a one-off event, nor do we try to make
change to a number of areas of culture at once. Instead, it is a process over time. We
recognise that all stakeholders will require ongoing reinforcement of messages to
successfully implement these with consistency in all spaces across the academy. In
addition, some members of the community may require additional support and
intervention to understand and meet our expectations. This can be supported through
additional coaching, social stories and other intervention strategies. This is captured in our
Oasis Byron Academy Way communication plan.

Positive framing and celebrating success: Relational rewards

The recognition of effort, achievement and accomplishment of goals is integral to our
relational approach. We recognise that individual effort and achievements will look different
for each child and that this will need to be balanced with consistency of approach to develop
trust and security in our whole school mechanisms for recognising and celebrating success.
To develop genuine motivation from our children and staff in our communities we use the
model of self determination theory and strive to embed the 3 key conditions for intrinsic
motivation as often as possible across our academies. These are:

* Autonomy: having a sense of choice and control over what you do

13
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+ Mastery or competence: feeling that you have the skills to achieve success

« Purpose or relatedness: finding meaning and connection in what you are doing

We recognise the limitations of overly extrinsic or transactional rewards on pupil motivation

and review our practises to increasingly offer a more relational approach to celebrating

success. Pupil, parent and staff voice is used frequently to support us to review our rewards

offer and ensure we are striking an appropriate balance to meet the needs of our community.

Oasis Byron Academy Way Rewards offer

Reward

1:1 precise praise

1-1 Reward
Stickers

1-1 SLT Reward
Stickers

1-1 Weekly Nine
Habit Certificates

Wherever possible we prioritise giving children specific and meaningful praise

Rationale

1:1 so we can reflect together on how they accomplished the achievement
and the pride we all feel about the effort they put in.

Using reward stickers for great learning serves as an immediate and tangible
form of positive reinforcement, motivating pupils to continue striving for
excellence. These stickers provide instant recognition, boosting pupils’
confidence and encouraging a positive attitude towards learning. By
acknowledging their efforts and achievements in a visible way, we help foster
a supportive and encouraging classroom environment where pupils feel
valued and motivated to do their best.

SLT stickers are used as a reward for great learning to provide special
recognition from school leadership. This prestigious form of acknowledgment
highlights outstanding achievements and effort, making pupils feel proud and
valued. Such recognition from senior staff not only motivates pupils to
maintain high standards but also reinforces the importance of striving for
excellence in their learning journey.

At Byron, we hold a weekly celebration assembly every Friday to recognise
pupils who exemplify the Oasis Nine Habits. By celebrating pupils who

demonstrate qualities such as compassion, patience, humility, honesty, joy,
hope, consideration, forgiveness, and self-control, we aim to reinforce these
important values. This weekly recognition not only encourages pupils to
embody these habits but also helps to create a supportive and respectful
school environment where positive behaviour is acknowledged and
celebrated.

14
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Our termly celebration assembly celebrates two children from each class with
a medal for demonstrating one of the Nine Habits exceptionally well.
Throughout the year, class teachers identify pupils who embody each of the
habits so that there are nine pupils chosen to represent each habit by the end
of the academic year. This practice ensures that positive behaviour is
recognised and reinforced over time, encouraging pupils to consistently
Habit Awards demonstrate these important values and fostering a supportive school
culture.

1-1 Termly Nine

At the end of each term, pupils who have adhered to our behaviour system
are rewarded with a special Class Reward Afternoon. This is an opportunity
for classes to come together and enjoy a fun and rewarding activity of their
choice. For those pupils who have not met the behaviour expectations during
the term, we believe in providing an opportunity for reflection and growth.
These pupils are invited to write a restorative letter to the Principal. In this

Whole class letter, they reflect on their behaviour and outline the steps they will take to
ke kelitie1e,0 | improve in the future. This practice encourages accountability and
selfimprovement, helping pupils to understand the impact of their actions and
to develop a plan for positive change.

At Oasis Academy Byron, we believe in encouraging positive behaviour and
fostering a sense of community and friendly competition among our pupils.
One of the ways we achieve this is through our House Points Reward System.
Throughout the term, children earn house points for a variety of positive
actions, such as demonstrating kindness, working hard, showing resilience,
and helping others. These points are collected and tallied for each house, with
the aim of promoting teamwork and collective effort. At the end of each term,
the house with the most points is celebrated and rewarded with special events
that recognise their collective achievements. The winning house can look
forward to exciting rewards such as: house mufti day, games afternoon or
movie time!

Whole School
House Points

Lever 2: How we regulate and respond
Emotionally aware environments: Our universal regulation offer at wave 1

“It is important not to underestimate the value for students of being exposed to adults —
their teachers and other staff members — who model appropriate relationships and who
treat them with respect and kindness. [...] When teachers are empowered to respond
actively to the impact of trauma on learning and to design their classrooms with attention
to wellbeing principles, the benefits for students are long-lasting and far-reaching.”

15
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- Tom Brunzell and Jacolyn Norrish, Creating Trauma-Informed, Strengths-Based
Classrooms (2021)

At Oasis Academy Byron, we recognise that behaviour is the external symptom of a range
of underlying factors, and that becoming dysregulated is an involuntary event and requires
calming of the brainstem before rational decision making or discussion of cause or

consequence can happen.

For this reason, we intentionally create emotionally-aware environments throughout our
academy through the intentional design of spaces that can support the integral processes
of calming, regulation and reflection for children when they are feeling heightened or
triggered.

In our academy, we use the following universal strategies to manage the emotional charge
of the classroom and wider school and support children to build safety, belonging and
successfully settle to learn:

Universal regulation Rationale
strategy

All children are taught to recognise, name and respond to their emotions
using Zones of Regulation. Children are supported to check in daily using
Zones in order to build an understanding between the pupil and teacher
Aol f Rl T EL ek about the child’s regulatory capacity and support requirements for the day.

In every classroom, we have regulation stations which children can
access (with the support and guidance of the teacher) when they are
dysregulated. The regulation stations contain a range of bottom-up and
CllEN e RS st | top-down regulatory supports to enable children to calm their nervous
system and become settled to learn.

Using PACE (Playfulness, Acceptance, Curiosity, and Empathy) at Byron
fosters a nurturing and inclusive environment that supports both the
emotional and academic needs of pupils. By incorporating these

PACE Training

principles, we can build trust, enhance pupil-teacher relationships, and
promote positive behavioural changes. PACE helps pupils feel safe,
valued, and understood, which boosts their engagement and motivation to
learn. This approach aligns with social and emotional learning (SEL)
principles, encouraging a growth mindset and resilience. Overall, PACE
creates a supportive atmosphere where every pupil can thrive

academically, socially, and emotionally.

16
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Restorative

Conversations

At Oasis Academy Byron, we use restorative conversations to repair harm
when children fall out or experience conflicts. These conversations, with
the support of a staff member, provide a structured opportunity for all
parties involved to express their feelings, understand the impact of their
actions, and collaboratively find a way to make amends. By focusing on
empathy, accountability, and mutual respect, restorative conversations
help rebuild relationships and foster a supportive, inclusive school
environment where every child feels valued and understood.

Responsive regulation: Wave 2 relational de-escalation strategies

At Oasis Academy Byron, we provide support for children who struggle with emotional

dysregulation by making available a range of bottom-up and top-down regulatory strategies:

« Bottom-up strategies connect with the limbic system to directly address the

fightflight-freeze response, helping to soothe and regulate the body’s triggered

arousal systems.

« Top-down strategies connect with the cortex to build insight, self-reflection and

problem solve ways of moving forward.

We recognise that some children will find it more difficult to regulate their emotions than

others, and that some children will require the support of an adult co-regulator to calm

their nervous system and become settled to learn.

In our academy, we use the following targeted strategies to support the bottom-up and
topdown regulation of children:

Bottom-up regulation strategies:

Using square
Drinking cold Running in a breathing or Using a swing, Going for a bflsk
water contained space other breathing hammock or walk alongside
techniques rocking chair an adult
Watching a fish

Listening to Drumming and tank, sand timer | Stroking/cuddling | Using playdoh or

music body percussion or bubble tube a soft toy. therapy putty

Sitting under a . o
weighted Humming Completing a Sitting in a Blowing bubbles
blanket sensory circuit blackout tent

Top-down regulation strategies:
17
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Mindfulness o Gratitude Recalling facts Using Zopes of
) Meditation . about a known Regulation to
practices practices . .
topic name emotions
. ) Using widget
Imagining a Using Emotion Using restorative | Cards to connect Completing a
. Coaching to work ) physical .
favourite safe practice > simple puzzle or
out what sensations to
place sentence stems . game
happened emotions
Walking through Discussing how Drawing a picture
the spaces to Social thinking or 9 Habits or writing Writing a letter to
share what other strengths link to a poem about share your side
happened psychoeducation | positive choices how you feel of the story

Managing crisis: Wave 3 responsive co-regulation planning

For some children, emotional dysregulation can lead to extreme and unsafe behaviours. At

Oasis Academy Byron, we recognise that early experiences of trauma and other additional

needs can cause neurological developments that lead some children to respond differently

to changes in their environment.

We use the conflict curve and Dr Bruce Perry’s arousal continuum in our Co-Regulation
Planning tool to help us understand and map the stages these children may go through in
moments of dysregulation. By matching the individual child’s behaviours to each stage of
dysregulation that occurs, we are able to proactively plan to input the appropriate regulatory

supports in before the child reaches peak dysregulation.

Internal state

Brain system Cortex Cortex / Limbic Limbic Midbrain
Rational & .
. Emotional,
reflective, Concrete - .
L . limited Reactive,
abstract thinking, simple : .
i : . reasoning, responding to
Cognition reasoning, reasoning, - -
) . triggered by survival
executive emotions, .
. . . echo of past impulses
function, relationships -
experiences
empathy
Time Extended future Day/hours Hours / minutes Minutes /
awareness seconds
Internal
development el Adolescent Child Toddler
Adolescent
What can | Does anyone
? ?
learn? Do | belong? - Am | safe?
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Fear Terror

Brainstem

Reflexive,
controlled by
survival
impulses

Loss of sense
of time

Infant

Can | survive?
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Adaptive
response
continuum

Hyperarousal
behaviours

Hypoarousal
behaviours

De-escalating
responses

Escalating
responses

At rest

Calm and
engaged

Calm and
engaged

PACEful adult
presence,
engaged

learning, calm

environment

Noise,
disruption to
structure and

routine,
confrontation

Flock

Vigilance

Avoidance

Playfulness,
structure,
routine and
connection, eye
contact, calm
voice, top-down
regulation

Complex
directives,
anger,
ultimatums,
frustration,
anxiety

Freeze

Resistance

Compliance
(robotic)

Acceptance &
empathy,
matched affect,
invited physical
touch, top-down
and bottom-up
regulation

Raised voice,
defensiveness
and judgement,
chaos and
noise in
environment

Flight

Defiance

Dissociation
(shutdown,
numb,
nonresponsive)

Acceptance &
empathy,
curiosity, time
to calm,
bottomup
regulation

Increased or
continued
frustration,
yelling, sense
of fear,
isolation

Fight

Aggression

Fainting

Safety cues,
acceptance &
empathy, safe
space, time to

calm,
appropriate
physical
restraint

Inappropriate

physical

restraint,
screaming,

shaming

When planning to respond to children who require individualised approaches, we use a

range of tools to support us with Knowing the Child and Responding to the Child.

Knowing the Child:
At Oasis Academy Byron we recognise the importance of building a full picture of the

child’s story, context, strengths and needs before planning to respond. We use the
following childcentred planning tools to build knowledge and understanding of the child:

Knowing the Child

tools

Interactive Factors
Framework (IFF)

PATH (Planning
Alternative

Tomorrows with

Hope)

Rationale

The IFF provides a way of considering the holistic factors which may be
affecting a child or young person’s development and ability to access

learning, considering the child’s cognition, affect, behaviour, environment
and biology.

PATH supports pupils who feel stuck and don’t have a positive sense of
the future, or who don't see a clear path to getting there. It helps the Team
Around the Child to collaborate as a team of advocates who can work
together to move things forward and give the pupil the best support.
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MAPS is a helpful tool to develop an understanding of the pupil’s past in
order to understand the context of current challenges. It supports the
mapping of the pupil’s gifts and strengths as well as their fears, to support
action planning of how best to support them going forward.

Responding to the Child:
We also recognise the importance of careful planning to respond to the individualised

strengths and needs of each child.

The Relational Support Plan is a structured intervention for pupils whose needs are not
being met through the universal offer. The aim of the Relational Support Plan is to involve
the child and family in the collaborative goal of improving social and emotional skills and

supporting improved behaviour to secure social and educational inclusion.

The Co-Regulation Plan is a structured intervention for pupils who struggle to manage their
emotional regulation, and whose behaviours often become dissociated, disruptive or unsafe
as a result. The aim of the Co-Regulation Plan is to map the child’s behaviours against the
arousal continuum in order to proactively design responsive regulation strategies. This plan
includes a proactive and structured risk assessment for children who may require positive
handling to keep themselves, others, or the environment safe. We ensure plans are shared
proactively with the family and communicated to the child using stage-appropriate tools.

In our academy, we use the Oasis Way pastoral graduated response pathway to identify
and respond to children who require individualised wave 3 Relational Support Plans and
CoRegulation Plans to support their behaviour and emotional regulation. See lever 4 for
this flowchart.

Positive handling

At Oasis Academy Byron, we recognise that “All members of school staff have a legal power
to use reasonable force to prevent pupils from hurting themselves or others, from damaging
property, or from causing disorder.” We work proactively to respond to children’s needs and
understand their regulation profiles so that this is always a last resort.

Approach: At Oasis Academy Byron, the safety and well-being of our pupils and staff are
paramount. To ensure that our team is fully equipped to manage any conflict situations
that may arise, we have chosen Dynamis for our positive handling training. Dynamis
provide evidence-based, scenario-driven conflict management training through the whole

1 DfE, ‘Use of reasonable force’ (2013), p. 4
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spectrum of encounters, which enables our staff with the skills and knowledge they need

to

professionally respond to any level of conflict, including last-resort physical interventions.
At Oasis Byron we have 5 members of staff who are trained in positive handling, and they
renew their qualifications every 3 years. By partnering with Dynamis for positive handling
training, Oasis Academy Byron ensures that our staff are not only well-prepared to handle
conflicts but also do so in a way that upholds our commitment to a safe, inclusive, and
supportive school environment. The skills and knowledge gained through Dynamis training
enable our team to respond to conflicts with confidence and professionalism, fostering a
positive atmosphere where all pupils can thrive.

Recording: At Oasis Academy Byron, we ensure that any use of reasonable force is
meticulously recorded on CPOMS, our safeguarding and child protection management
system. When such an incident occurs, the staff member involved must log the event in
detail on CPOMS on the same day as the incident (if possible). This record includes the
date, time, and location of the incident, the individuals involved, a description of the
circumstances leading to the use of force, the specific actions taken, and the outcome.
Additionally, any witnesses to the event are documented. The report is reviewed by senior
staff to ensure that the use of force/positive handling was appropriate and to identify any
further actions or support needed for the individuals involved. This thorough
documentation process helps maintain transparency, accountability, and the safety and

well-being of all pupils and staff.

Communication:

At Oasis Academy Byron, we prioritise clear and transparent communication with
parents/carers when reasonable force or positive handling has been used by trained staff.
As soon as possible after the incident, a member of the senior leadership team will contact
the child's parent or carer to inform them of the situation. This communication typically
occurs via a phone call to provide immediate information and reassurance. During the call,
we explain the circumstances that led to the use of reasonable force, the specific actions
taken by staff, and the outcome of the incident. We also invite the parents/ carers to a
meeting at the school, if necessary, to discuss the incident in more detail, answer any

questions they may have, and outline any follow-up actions or support that will be provided
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to their child. Additionally, a written report detailing the incident is prepared and shared
with the parents/carers for their records. This thorough communication process ensures
parents are fully informed and involved, reinforcing our commitment to the safety and well-

being of all pupils.

Reflection: At Oasis Academy Byron, we take the use of reasonable force very seriously
and ensure that each incident is thoroughly reflected upon to make necessary adjustments
to the child's provision and our school responses. This reflection process involves several

key steps:

1.Immediate Review: After an incident involving reasonable force, the staff member
involved, along with a senior leader, conducts an immediate review to understand the
context and necessity of the actions taken. This review includes evaluating whether the

use of force was proportionate and in line with our policies.

2.Detailed Documentation: The incident is comprehensively documented on CPOMS,
including detailed accounts from all staff involved and any witnesses. This ensures that all

aspects of the event are recorded for future reference and analysis.

3.Team Debriefing: The involved staff and senior leaders participate in a debriefing
session to discuss the incident. This session helps identify what led to the need for force,
any warning signs that were missed, and how the situation could have been handled
differently.

4.Child's Provision Adjustment: Based on the reflection and debriefing, we assess the
child's current support plan. Necessary adjustments are made to their Individual Education
Plan (IEP) or Behaviour Management Plan (BMP) to better address their needs and
prevent future incidents. This might include additional support, changes in the

environment, or specific interventions.

5.Parental Involvement: We communicate with the child’s parents or guardians to discuss
the incident and the reflections drawn from it. Their input is considered in making

adjustments to the child's provision.

6.Policy and Training Review: The reflection process may highlight areas where staff
training needs to be enhanced or where school policies need to be updated. We ensure
that all staff receive regular training in de-escalation techniques and positive handling

strategies to minimize the need for reasonable force.
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7.Monitoring and Follow-up: Subsequent incidents are closely monitored to ensure that
adjustments made are effective. Regular follow-up meetings are scheduled to review the

child's progress and make further adjustments if necessary.

Through this structured reflection process, Oasis Academy Byron aims to continually

improve responses and ensure the well-being and safety of all pupils.
Lever 3: How we repair harm

Building a restorative culture: Teaching restorative values and skills

At Oasis Academy Byron we recognise that building a restorative school begins with culture.
For this reason, we implement a range of preventative restorative practices to support pupils

and staff to build and maintain relationships as the foundation on which restorative repairs

can take place and happy, productive connections can be sustained.

PREVENTATITVE build and maintain relationships| prevent conflict and harm

Academy culture Classroom practices Holistic curriculum

Celebrating character Clear and consistent Social and emotional
and personalit expectations literac:
Appreciating Procedures and 9 Habits & character
background & diversit routines education

Needs-based approach Problem solving &
UGG conflict resolution
. . : o Challenging unkindness
Reflective practices Relationship building
ACES, trauma & . . Restorative language &
Emotional regulation

In particular, we ensure that we explicitly teach our pupils restorative skills though our holistic
curriculum:

Holistic curriculum What we teach

attachment informed
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Social and emotional
literacy

9 Habits and character
education

Problem solving &
conflict resolution

We teach social and emotional literacy through an integrated
approach that includes dedicated relationships and health education.
lessons, role-playing activities, and restorative practices. Our
curriculum embeds SEL principles across subjects, fostering skills like
empathy, teamwork, and effective communication. We create a
supportive classroom environment with clear expectations, promote
mindfulness techniques, and involve parents through resources and
workshops. Additionally, our staff undergoes continuous professional
development to effectively model and teach these skills, ensuring that
our pupils develop into emotionally intelligent and socially responsible
individuals.

We teach children about the 9 Habits and character by embedding
these principles into our daily curriculum and school culture. Habit are
introduced through dedicated assemblies, lessons and activities that
illustrate their practical application in everyday life. We integrate the 9
Habits into subjects across the curriculum, use storytelling and
roleplaying to bring them to life, and encourage pupils to practice these
habits through collaborative projects and peer interactions. Additionally,
we model the 9 Habits as staff, celebrate pupils who exemplify these
traits through awards and recognition, and involve parents in
reinforcing these values at home, creating a consistent and holistic
approach to character education.

We teach problem solving and conflict resolution by incorporating these
skills into our daily activities and curriculum lessons. Through role-
playing scenarios during circle times, collaborative group projects, and
dedicated lessons on conflict resolution strategies, pupils learn to
identify issues, communicate effectively, and work towards mutually
beneficial solutions. Restorative conversations are used to help pupils
understand different perspectives and the impact of their actions,
fostering empathy and accountability. We also provide tools and
frameworks, such as peer mediation and structured problem-solving
steps, to guide pupils in managing conflicts independently. By
modelling positive conflict resolution and offering consistent practice
opportunities, we ensure pupils develop the skills needed to navigate
challenges constructively.

24

The Oasis Byron Academy Way localised plan

V1/Sep 2025



Challenging unkindness
& prejudice

Restorative language &
communication

We teach our children to challenge unkindness and prejudice by
fostering an inclusive and respectful school environment where
diversity is celebrated. Through dedicated lessons on empathy,
kindness, and anti-bullying, pupils learn to recognise and understand
the impact of unkind and prejudiced behaviour. We incorporate
discussions, stories, and our Oasis Nine Habits to address various
forms of prejudice and encourage pupils to stand up against injustice.
Ad(ditionally, we model inclusive behaviour as staff, provide clear
expectations and consequences for unkind actions, and create safe
spaces for open dialogue. By empowering pupils to speak out and take

action, we cultivate a culture of respect and compassion.

We teach restorative language and communication by integrating these
practices into our daily interactions and classroom routines. Through
specific training sessions and role-playing exercises, pupils learn how
to express their feelings, listen actively, and resolve conflicts using
restorative language. We encourage the use of "|" statements to help
pupils take ownership of their emotions and actions, fostering a sense
of accountability. Restorative circles and peer mediation are regularly
employed to practice these skills in reallife scenarios. By consistently
modelling restorative communication as staff and providing feedback,
we help pupils develop the ability to engage in meaningful, respectful
dialogues that repair harm and build stronger relationships.

Managing low level disruption: Least to most inclusive responses

“The daily impact of restorative teaching cannot be underestimated. How you

respond in the moment is as important a restorative intervention as any.

Disagreements between children left unsupported can take away the focus on

learning very quickly. In classrooms where disagreements/flare-ups/armed

skirmishes are common, you need a process that is visible, agreed and always

implemented.”

- Paul Dix, After the Adults Change: Achieving Behaviour Nirvana (2021), p. 70

At Oasis Academy Byron, we seek to ensure that every interaction between adults and

children in the classroom is relational and restorative in nature. Our approach to managing

low level disruption is built on the approach of behaviour development, rather than
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behaviour management. We know that all pupils will occasionally make mistakes, and we
use least to most intrusive strategies to provide ample opportunities for pupils to learn
from their errors and correct their behaviours, before moving towards issuing
consequences. This ensures that we are able to maintain high expectations and

consistency in classrooms without an overly punitive response.

Our in-class behaviour systems ensure that we maintain high support alongside high
challenge for pupils, using positive approaches to build a restorative classroom culture
where relationships are sustained, learning is preserved and misbehaviour is kept to a

minimum:

In-class What we do Why we do it (how it builds a
systems restorative culture)

Academy Our classroom practices are underpinned and sustained by our explicit definition,
Way communication and rehearsal of expectations.

expectations

See lever 1: Setting and sustaining boundaries for details

By involving pupils in the creation of
these charters, we promote ownership
and accountability for maintaining a
create class charters as a collaborative | positive learning environment. This
process fosters a sense of belonging
and empowerment among pupils, as

At the beginning of the school year, we

process involving pupils and teachers.

glllaasrfers / These charters outline the rights, they actively participate in shaping the

g responsibilities, and expectations for culture of their classroom. Additionally,

greements .
class charters serve as a reference point

behaviour within the classroom throughout the year.

community.
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There are regular opportunities for circle
time throughout our weekly Personal

Development (PD) lessons. These
. ) . We have circle time as part of our PD
sessions are dedicated to fostering open
L . . lessons to create a supportive and
communication, promoting social and
. . . inclusive environment where every pupil
emotional learning, and strengthening
L feels heard and valued. During circle
the sense of community within the
time, pupils have the opportunity to

classroom.
share their thoughts, feelings, and
experiences, which fosters open
communication and strengthens
classroom relationships. It also
Circle time . . .
promotes social and emotional learning,
helps resolve conflicts, and encourages
a sense of community and belonging. By
regularly engaging in circle time, we aim
to build a positive classroom culture that
supports each pupil's well-being and

development.

Our least to most intrusive strategies are captured in the table below:

Level of

response Strategy Description
Positive Impersonal verbal and/or visual cues to ask for the behaviour you want
prompt to see, referring explicitly to the Academy Way expectations

Positive - — - - -

framing If pupil behaviour indicates emotional dysregulation, proactively use pre-
Regulatory agreed whole-class regulatory strategies or refer to personalised Co-
support Regulation Plan.
Affect(ive Use ‘I’ statements to tell the pupil how you feel and why, remind the pupil

Reminder | Statement) of the desired behaviour and redirect them to engage with learning.
and redirect

A scripted verbal caution delivered privately wherever possible, making
the pupil aware of their behaviour and restating your positive, high
Warning 30-second expectations for their behaviour. The script gives the pupil an opportunity
script to reset their behaviour and receive positive feedback from you.
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Time Out: On Call supervises the class while the teacher steps outside
to repeat the 30 second script with the pupil. A Restorative Chat is
Restorative conducted at the end of the lesson or at the next break.

Action l(;hai\tcslnd Triage: If the pupil’s behaviours are unsafe or the pupil is not in the right
9 frame of mind for a time out, they can instead be referred to another
consequence

internal space (shadow classroom or triage room). A Restorative Chat
is conducted at the next break or during an after-school detention.

Positive framing: Positive prompts

Positive prompts can be verbal or non-verbal. They are impersonal and so do not single out
or provoke shame in a pupil.

When to do it: Continuously throughout the lesson as part of responsive teaching practice
How to do it:

» Start from a foundation of clear and consistent routines and expectations

» Maintain open, positive face and body language

* Always assume the best

» Narrate the positive, not the negative

» Ask for and model the behaviour you want to see

Reminder: Affect and Redirect

Affect and Redirect statements are lightning-fast one-way statements directed to
pupils who may be off task, chatting too much or calling out.

Affect means emotion. They are ‘I’ statements that tell the listener how the speaker feels
and why it makes them feel that way.

They are an effective way to teach pupils how to express their emotions appropriately.
They are constructed to:

» Connect with the pupil relationally
» Remind the pupil of the agreed class expectations or values

» Direct them back to whatever they should be doing

When to do it: If a pupil is not responding to positive prompts and does not need regulatory
support, use Affect and Redirect statements to quickly remind them of expected behaviours
and get them back on track.

How to do it:

*  Wait until pupils are busy on a task

* Get down to the pupil’s level

* Use a whisper volume

* Always assume the best * Give take up time — don’t linger The Script:

1. When you... name the behaviour

2. |feel... because... name your emotion
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3. Redirect... clearly state what you want them to do

Warning: The 30-Second Script
The 30 second script is a carefully planned, utterly predictable way to send a clear message
to the pupil that:

. their behaviour needs to improve

. They are better than this behaviour

. You believe they can meet your high expectations of them It also provides the pupil
with:

. A clear reminder of the rules

. An opportunity to tell you that they know what the right thing to do is

. Immediate recognition to reset the positive relationship

When to do it: If a pupil continues to misbehave after a reminder, use the 30-second script

to issue a warning in a kind, non-confrontational way.

How to do it:
. Wait until pupils are busy on a task
. Get down to the pupil’s level
. Use a whisper volume
. Always assume the best
. Give take up time — don't linger

The script:

| noticed you are ... (name the behaviour).

It's our Academy value about ... (name the expectation) that I'm not seeing in action.
This is your warning, but | believe you can turn this around.

Do you remember last lesson when you ... (positive behaviour) ?

That is who | need to see today.

What do you need to do now? (Or, what | need to see from you now is...)

N o o s~ Db~

Thank you.

Action: The Restorative Chat

Arestorative chat is a two-way conversation with a pupil whose behaviour has not stopped
after the rest of the lest-to-most intrusive strategies have been applied.

It's clearly time for a conversation about positive behaviour change.

When to do it:

» Outside the classroom while a member of on-call steps in

* At the end of the lesson

29
The Oasis Byron Academy Way localised plan
V1/Sep 2025



+ Later in the day if the child needs time to regulate and reset How to do it:
» Maintain open, positive face and body language

+ Don’t assume you know what motivated the pupil’s behaviour

» Depersonalise the behaviour

Problem solve, don’t lecture The script:

. Explore the incident: What happened? What were you thinking/feeling
at the time?
LSRG E =T B How has the incident affected Who else has been affected? In
you? what ways?
. Remind the pupil of Our school rule/value is... What could you have done
expectations: differently?
. Explore how to repair the What needs to happen to make | Because of what happened,
harm: this right? you will need to...

Consequences linked to harm: Restorative escalation procedures

“Restorative practice, being high on accountability (control) and high on support,
demands that when harm is caused there be some form of accountability. In other
words, something has to be done about the harm caused and its someone’s job to
do this.”

- Bill Hansbury, A Practical Introduction to Restorative Practice in Schools (2016), p.
64

At Oasis Academy Byron, we recognise that school systems work best when restorative
practices support us to focus on repairing harms caused and meeting the needs of all
parties, rather than on punitive punishment. For this reason, we use logical consequences
to help children recognise the effect of their actions and develop internal control. Where
sanctions are used, we recognise that these are symbolic, and that it is the consequences

that address the needs caused by harm, and so make the difference.

Logical consequences and symbolic sanctions:
We ensure that any sanctions issued adhere to these key restorative principles:
*  We don’t humiliate
« Our sanctions are linked to the harm
* The length should not be excessive
* We minimise exclusion from learning
* One sanction is enough
* We use a graduated system — we don’t jump to severe sanctions
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Out-of-class behaviour systems

With this in mind, we design our academy behaviour systems to ensure that restorative
approaches are used wherever possible to support pupils to repair the harms they have
caused and learn from their mistakes:

Behaviour What we do Why we do it (restorative aspects)
system

At Oasis Academy Byron, we utilise We use Reflection Time and

Reflection Time and Restorative Restorative Conversations to foster a
Conversations outside of class to supportive and respectful school
Reflection address and resolve conflicts or culture. These practices provide pupils
G ESEIETN R behavioural issues effectively. This with a calm space to reflect on their
Conversation approach allows pupils to step away actions, understand their impact, learn
from the immediate classroom from their mistakes and have the

environment, providing a calm space | opportunity to repair harm.
to reflect on their actions and
understand their impact on others. We
use a restorative script to help
structure the conversation. Sometimes
it is appropriate for children to
complete a reflection sheet before the
conversation to allow them to gather
their thoughts and feelings.
Restorative Conversations facilitate
open dialogue between pupils and
staff, focusing on repairing harm and
restoring relationships rather than
simply punishing misbehaviour.

Restorative Conversations facilitate
open dialogue, helping to repair
relationships and resolve conflicts
constructively. By focusing on
empathy, responsibility, and positive
behaviour, we aim to teach pupils
valuable social and emotional skills,
ensuring a harmonious and inclusive
learning environment for all.
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Time Out Walk

Time Out (in
another
class/with SLT)

At Oasis Academy Byron, we have
implemented a Time Out Walk to
support pupils who are dysregulated,
allowing them time to regulate
themselves with the assistance of an
adult. This strategy provides a
structured opportunity for pupils to take
a break from the classroom
environment and engage in activities
that help them regain composure.
During a Time Out Walk, pupils might
get fresh air, listen to calming music, or
visit a designated regulation station

within the school for example.

Time Out is designed to reduce stress
and anxiety, helping pupils to return to
their learning environment feeling
more focused and ready to engage.
We understand that children
sometimes need time to regulate
themselves and our bottom-up
strategies allow for this to happen.
This approach is part of our
commitment to fostering a supportive
and nurturing school atmosphere
where every child’s emotional and
behavioural needs are met.

At Oasis Academy Byron, we
sometimes provide children with a time
out in another class to complete their
learning when they have not followed
school rules. This practice is intended
to support pupils and allow time to
self-regulate.

By temporarily removing a child from
their usual environment, we offer them
a chance to reflect on their behaviour
and understand the consequences of
their actions in a constructive way. The
alternative setting helps minimise
distractions and provides a fresh start,
allowing pupils to focus on their

learning without the pressures of their
actual classroom. This approach
reinforces our commitment to
maintaining a respectful and
productive learning atmosphere while
encouraging personal responsibility
and growth.
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Repairing ruptures: Responsive restorative processes

At Oasis Academy Byron, we recognise that humans are hardwired to connect. When
emotional connection is broken, we experience guilt, which has a social regulating function.
Itis our brain’s trigger to repair ruptures in the relationship. Without repair, guilt can become
toxic shame, which is turned inwards and leads to self-loathing and isolation.

Restorative practices support pupils to shift from shame to guilt in their response to causing
harm. Instead of ignoring or covering up bad feelings and ruptures in connection,
Restorative practices hold us to account and require us to lean in and take action to restore
connection.

When we teach our pupils to repair harm, we teach them to:
« restore healthy relationships
* be accountable for their actions

* be more intrinsically motivated towards positive behaviour choices

Alongside our preventative restorative continuum, we use a range of responsive processes

to support pupils to repair relationships and resolve conflict.

RESPONSIVE repair relationships | resolve conflict

Individual Small group Large group
conference conference conference

Affective statements Problem solving circles Classroom conference

Restorative chat Mini conference Community conference

Peer mediators Peer council Healing circle

Scripted questions Careful planning Detailed preparation

MORE SERIOUS
NCIDEN

MOST SERIOUS

MINOR INCIDENTS
NCIDEN

Our approach to repairing harm

The below table summarises our restorative approach to repairing harm:

Definition of

wrongdoing A violation against a person or community

Focus of process Problem solving, forwards looking (what should be done now?)
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Goal of process

Participants

Accountability

Stigma of
wrongdoing

Restoration and reconciliation between both parties

in problem solving

* Roles of person harmed and person who caused harm recognised

* Rights and needs of person harmed recognised
» Person who caused harm encouraged to take active responsibility

this

Defined as wrongdoer understanding harm caused and how to repair

Removable through restorative action

Restorative conferences

In order to support pupils to repair harm, we use restorative conferences that follow a 6 step

process that gives voice to all parties, holds those who have caused harm to account, and

explicitly teaches restorative skills to our pupils:

Restorative
step

1. Recognise
perspectives

2. Explore

thoughts and
feelings

3. Identify

harms

4. Address
needs

5. Repair
ruptures

6. Reflect and
learn

Explanation

Everyone has their perspective on any given situation
and needs an opportunity to express this in order to feel
respected, valued and listened to.

Restorative question

What happened?

What people think at any given moment influences how
they feel at that moment and these feelings inform how
they behave.

What were you
thinking / feeling when
it happened?

When there are conflicts then harm can result in terms of
anger, resentment, negative emotions, frustration and
damaged relationships and connections between people.

How are you now?
Who else has been
affected?

Whether a person has caused harm or been on the
receiving end of harm, they are likely to have similar
needs. Until these needs are met the harm may not be
repaired and relationships can stay damaged.

What do you need in
order to move on from
this?

It is the people affected by a situation who are best
placed to identify what should happen so that everyone
can move on, and so that the harm can be repaired.

What needs to happen
to put things right?

When we encourage wrongdoers and those harmed to
reflect on what they have learned, all pupils develop
social skills and become more intrinsically motivated to
act with more relational intentions in the future.

What have we learned
from this?

We use restorative conferences in our academy under the following circumstances:
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Circumstance

Who facilitates?

Who is involved?

When a relationship between a
teacher and pupil has broken
down.

When a relationship between a
teacher and a pupil has broken
down at Oasis Academy

Byron, the restorative chat is
typically facilitated by a trained
staff member with expertise in
restorative practices.

The Pupil: The pupil involved in
the conflict or issue.

The Teacher: The staff member
whose relationship with the
pupil needs repairing.

A dedicated staff member who
is trained in restorative
practices and can mediate the
conversation.

Senior Leader: who oversees
the process and ensures it
aligns with school policies and
values.

Parents/Carers (if necessary):
In some cases, parents or carer
may be involved to support the
pupil and understand the
outcomes of the restorative
process.

Following a period of
consistently poor classroom
behaviour.

The restorative chat is typically
facilitated by a trained staff
member of SLT with expertise
in restorative practices.

The Pupil: The pupil involved in
the poor behaviour.

The Teacher: The staff member
whose relationship with the
pupil may need repairing.

An SLT staff member who is
trained in restorative practices
and can mediate the
conversation.

Parents/Carers (if necessary):
In some cases, parents or
carers may be involved to
support the pupil and
understand the outcomes of
the restorative process.
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When a relationship between
pupils has broken down.

When a relationship between a
pupil and a pupil has broken
down at Oasis Academy

Byron, the restorative chat is
typically facilitated by a trained
staff member with expertise in
restorative practices.

The Pupils: The pupil involved
in the poor behaviour.

A dedicated staff member who
is trained in restorative
practices and can mediate the
conversation.

Parents/Carers (if necessary):
In some cases, parents or
carers may be involved to
support the pupil and
understand the outcomes of
the restorative process.
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Responding to community harms: Community responses to bullying, discrimination and
harassment

At Oasis Academy Byron we aspire to create a relational culture in which every pupil has a
sense of emotional safety as part of a welcoming and inclusive community where everyone
matters and there are no outsiders.

When bullying, discrimination or harmful sexual behaviours happen, our children look to us
to see how we respond. If these behaviours are allowed to proliferate, or if the wrongdoers
and victims of these incidents are not effectively supported to repair the harm and restore
their relationship, this compromises the emotional safety of our community, leading to
reduced trust, reduced connection and a rupture in relationships that can quickly spread

throughout the academy.

In order to create a thriving relational culture, we must take a restorative approach to
addressing community harms, so that ruptures are repaired and emotional safety is

restored.

Preventative practices

As with all aspects of restorative practice, effectively responding to community harms begins
with preventative practices:

PREVENTATITVEbuild and maintain relationships | prevent conflict and harm

Academy culture Classroom practices Holistic curriculum

High expectations and .
i i Consistent expectations Understanding
modelling of relational Community Harms

onda
Whole-school
strategies (e.g. Stop,
Walk & Talk

Explicit and agreed
definitions of
Community Harms

Classroom agreements
Effective reporting
U Relationship building

Challenging unkindness
: & prejudice

Peer mediators / Anti . . eSafety and online
Bullying Ambassadors Emotional regulation harassment
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We use the following definitions to ensure that there is a shared and agreed understanding
of the community harms among all members of the academy community:

Aspect

Bullying

Definition

Bullying is defined as the repetitive, intentional hurting of one person or group by
another person or group, where the relationship involves an imbalance of power.

Discrimination

Discrimination occurs when a pupil is treated unkindly on the basis of their gender,
race or ethnicity, sexuality, gender identity, disability, religion or belief.

Discriminatory behaviours are counter to the Equality Act 2010 and are taken very
seriously by our academy.

Harmful
sexual
behaviour

Harmful Sexual Behaviours include any sexualised, sex-based or
genderbased behaviours which cause pressure or intimidation in the targeted
pupil that can lead to emotional or physical harm.

We use the Brook sexual behaviours traffic light tool to support staff to recognise
developmentally-expected and -unexpected behaviours in our pupils of every age,
in order to respond appropriately when concerning situations occur.

More detail about our preventative approaches to responding to community harms
are explained below: Academy culture:

Strategy

High expectations | We uphold high expectations and model relational conduct when responding to
and modelling of | harm. Our approach involves demonstrating respectful and empathetic
relational conduct | behaviours in all interactions, particularly when addressing conflicts or

How we do it

incidents of harm. We train staff to use restorative language and strategies,
ensuring they respond to issues with calmness and understanding. By
consistently modelling positive behaviours, we teach pupils the importance of
accountability and empathy. This approach helps create a supportive school
culture where pupils feel valued and learn to manage conflicts constructively,
fostering a community built on trust and mutual respect.

mechanisms

Effective reporting | At Oasis Academy Byron, we have established effective reporting mechanisms

to address community harms, ensuring a safe and supportive environment for
all. Our procedures encourage pupils, staff, and parents to report incidents of
harm or bullying through multiple accessible channels, such as emailing, direct
communication with trusted staff members, and our digital safeguarding
platform, CPOMS (via our cause for concern form). These mechanisms ensure
that all concerns are documented and addressed promptly and appropriately.
By maintaining clear and efficient reporting systems, we can monitor patterns,
provide timely interventions, and support affected individuals, reinforcing our
commitment to a harmonious and respectful school community.
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Peer mediators / | At Oasis Academy Byron, we effectively use Peer Mediators and Anti-Bullying
anti-bullying

Ambassadors to foster a supportive and inclusive school environment. These
ambassadors

specially trained pupils play a crucial role in promoting positive relationships
and resolving conflicts among their peers. Peer Mediators are equipped with
skills in active listening, empathy, and problem-solving, enabling them to assist
fellow pupils in navigating disagreements constructively. Anti-Bullying

Ambassadors work proactively to raise awareness about bullying, advocate for
kindness and respect, and provide support to those affected by bullying. By
empowering pupils to take on these roles, we create a community where
peerled initiatives contribute to a safer, more empathetic, and cohesive school
culture.

Holistic curriculum:

Strategy How we do it

Understanding At Oasis Academy Byron, understanding community harms is a critical
community harms | component of our commitment to creating a safe and inclusive environment.
We engage in regular, open dialogues with pupils, staff, and parents to identify
and address any issues that may affect our school community. Through
assemblies, classroom discussions, and dedicated wellbeing sessions, we
educate our pupils on the impact of harmful behaviours, including bullying,
discrimination, and social exclusion. Our approach includes using restorative
practices to resolve conflicts and repair harm, ensuring that all voices are
heard and respected. By fostering a culture of empathy, respect, and
accountability, we aim to build a community where everyone feels valued and

supported.
Whole-school At Oasis Academy Byron, we implement whole-school strategies for dealing
strategies with community harms to ensure a safe, inclusive, and respectful environment

for all. Our approach includes comprehensive education on the effects of
harmful behaviours through assemblies, classroom discussions, and targeted
wellbeing sessions. We train peer mediators and anti-bullying ambassadors to
actively monitor and address issues, providing pupils with accessible support.
Our restorative practices promote healing and reconciliation, allowing those
affected by harm to voice their experiences and find resolution. We maintain
clear reporting mechanisms, encouraging pupils, staff, and parents to report
concerns promptly. By fostering a culture of empathy, accountability, and
mutual respect, we aim to prevent community harms and build a cohesive,
supportive school community. Regular staff training and consistent
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communication with parents further enhance our efforts to address and mitigate
any issues effectively.

Challenging
unkindness and
prejudice

At Oasis Academy Byron, we are committed to challenging unkindness and
prejudice through proactive education, open dialogue, and inclusive practices.
We provide pupils with opportunities to explore diverse perspectives, celebrate
differences, and develop empathy through curriculum activities, assemblies,
and special events. Our staff actively address instances of unkindness or
prejudice, guiding pupils to understand the impact of their words and actions on
others. We promote restorative approaches to resolve conflicts and repair
harm, fostering accountability and understanding among all members of our
school community. By cultivating a culture of respect, acceptance, and
inclusion, we empower pupils to stand up against unkindness and prejudice,
creating a welcoming and supportive environment for everyone.

e-Safety and
online harassment

At Oasis Academy Byron, e-Safety and addressing online harassment are
paramount concerns in our commitment to ensuring a safe and positive digital
environment for our pupils. We incorporate comprehensive e-Safety education
into our curriculum, teaching pupils about the risks of online interactions and
how to navigate the internet responsibly. We emphasise the importance of
maintaining privacy, respecting others online, and seeking help if they
encounter harassment or cyberbullying. Our staff are trained to recognise and
respond to instances of online harassment promptly and effectively, providing
support to pupils and implementing appropriate interventions. We work closely
with parents and carers to educate them about e-Safety measures and
encourage open communication about online experiences. By promoting digital
literacy, fostering a culture of respect, and empowering pupils to advocate for
themselves and their peers, we strive to create a safer online environment
where everyone can thrive.

Responsive processes

When Community Harms occur, we have robust practices to ensure that all affected parties
feel supported to resolve the incident and repair the harm caused:

RESPONSIVE repair relationships | resolve conflict
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Responding in the Responding to more Responding to most
classroom serious incidents serious incidents

Reminder: Relational Support
Affective statements A graduated response Plans
Warning: Effective investigation Increased intervention
30-second script practices at every stage
Action: Honouring the voices of .
. : Formal warning letter
Restorative chat pupils
IN-THE-MOMENT Restorative Commitment to Include
BY ALL STAFF conferencing Panel

A graduated response

Responding appropriately to community harms, begins with responding in the classroom
using our relational classroom scripts. For more serious incidents, we use a 5-stage
approach to respond effectively and restoratively to community harms:

N
+First report of an incident that is difficult to prove
Stage 1 «Informal restorative conference between the pupils )
N
*Second report of an incident that is difficult to prove
«Informal restorative conference
Stage 2 | «Anti-bullying contract signed )
N
*Third report or a proven incidence of Community Harm
*Relational Support Plan set up to provide interventions for wrongdoer
Stage 3 | «Formal restorative conference to include agreement of rational consequences )
N
«Second incident following a formal restorative conference
*Relational Support Plan reviewed by senior leader and formal warning letter issued
Stage 4 | «Formal restorative conference held once both pupils are ready and well prepared )
«Third incident following a formal restorative conference h
«Commitment to Include Panel held by Principal and/or RD to make clear severity of the
Stage 5 behaviour
9 *Formal restorative conference held once both pupils are ready and well prepared Y,
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All Staff

| |SG Teaml

Pastoral Team, in consultation with Safeguarding Team

Effective investigation practices

What to do if you have a bullying, discrimination, or harmful sexual behaviour

concern about a child at Oasis Academy Byron

Why are you concerned?

(not directly observed)

Disclosure from a child or parent

Direct observation of inappropriate
behaviour or language

Vi

Record behaviour as a Category
1/2/3 on Bromeom Commented [ER1]: Depending on your academy
— processes, it may be preferable for academy staff to

record all Community Harm concerns only in CPOMS

If the incident is Category 2 or 3, immediately record your concern on
CPOMS online recording tool: incident has been investigated in the follow up phase, to

e What was witnessed/disclosed
e Use child’s own words if possible
* What contextual information makes you concerned this may be a bullying
issue rather than a one-off incident (e.g. screenshots, persistent
reports/observations over time)
e N.B. refrain from including personal opinions rather than facts

and protect Bromcom category recording as part of the
responsibilities of the safeguarding team once the

ensure that these categories are recorded accurately.

W

Safeguarding Team reviews concern log and makes a decision about next steps.
If bullying investigation is required, concern will be referred to Pastoral Year team to investigate following the Anti-
Bullying, Discrimination and Harmful Sexual Behaviour Process, using proformas.

2

\/

If no evidence is provided:

Accused student remains in circulation
while incident is investigated.

Stage 1: First alleged incident against
accused. Allegation is difficult to prove:

o Restorative conference held; verbal
warning issued

Stage 2: Second alleged incident against
accused. Verbal warning previously given.
Allegation is difficult to prove:

o Restorative conference held; rational
consequence agreed; Anti-Bullying
contract signed

If clear evidence is provided (screenshots, consistent statements,

admission by alleged student); or allegation involves credible

threat to the alleged victim:

Accused is out of circulation while incident is investigated.

Stage 3: Incident involves proven cyberbullying, harassment, or

discrimination; or accused previously involved in Stage 2 incident:

o Meeting with HoY to set up Relational Support Plan; restorative
conference held; serious sanction considered (e.g. |IE)

Stage 4: As above & accused previously involved in Stage 3:

o Meeting with SLT to review RSP; formal written warning;
restorative conf. held; serious sanction considered (e.g. FTS)

Stage 5: As above & accused previously involved in Stage 4:

o Commit to Include Panel held by Principal to emphasise risk of
PEXx if behaviour continues; time-limited intervention considered
(e.g. AP) alongside sanctions; safety plan created

\V/

WV

Follow up:

« Inform parents of involved students about the result of the investigation and actions taken

e Ensure Bromcom category recording accurately reflects the severity of the incident

e Update CPOMS as a reply to the original allegation record with a copy of all Anti-Bullying documents uploaded

e Place hard copy paperwork in the student's file

e Wellbeing check-ins: one week later, check-in with student who has been harmed to ensure they are happy
and feel safe; check in with student who has caused harm to ensure that the incident has been resolved

e N.B. Incidents of proven bullying, discrimination, or harmful sexual behaviour where the perpetrator is not
identified (e.g. online harassment via anonymous accounts) should also be recorded in CPOMS
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Honouring the voices of pupils and restorative conferencing:

All involved parties are given a voice during the investigation of community harms,

ensuring that we:

« Provide clear scaffolding to pupils to support them to give an accurate account

* Use the restorative questions to explore below the surface of the incident

« Ensure that pupils with communication or regulation difficulties are supported to say
what they mean

« Ensure all accounts are signed and dated for accurate recording

We carefully prepare all involved parties for restorative conferences, by taking the

following steps:

« Speak to each involved person individually in advance using the restorative
preparation questions to ensure they are ready for the conference

* Set up the space with a circle of chairs and refreshments

« Agree clear ground rules to ensure a positive experience for all

» Use the conference script to hear all voices and ensure all participants sign the

restorative agreement

More detail on our restorative conference approach can be found in the Lever 3 sections
above.

Relational support plans and Commitment to Include Panels

For pupils who persistently participate in behaviours that cause community harms, we use
our graduated response, putting relational support plans in place at Stage 3 to
appropriately respond and intervene with the pupil and support them to develop the

understanding and skills needed to refrain from these unwanted behaviours.

For pupils who continue to participate in these behaviours despite appropriate provisions
and interventions as part of a relational support plan, a Commitment to Include Panel at
Stage 5 to make clear that these behaviours will not be tolerated at this academy, in order

to protect the emotional safety and wellbeing of all members of the community.

For more information on our pastoral graduated response, see Lever 4.
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Lever 4: How we work together

Reflection and connection before correction: our approach to reflective
practice

At Oasis Academy Byron, we recognise the power of reflective practice to support our
academy community to continually improve our inclusive approach. Reflective practice
involves becoming aware of our experiences and actively engaging in reflection about what
has happened in order to gain new insights into ourselves and our practice. In doing so,
reflective practice supports us to identify areas of strength and improvement, refine our
approaches and make informed decisions about pedagogy and inclusive practice so that

we can have a more positive impact on pupil learning and wellbeing.

At our academy, we provide staff with the following opportunities for reflective practice:

Reflective activity = Why we do it How we do it
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Reflective questions
in staff briefing

Reflective questions during staff
briefings serve as a cornerstone of
professional development and
continuous improvement within our
school community. By prompting staff
to critically examine their teaching
practices, interactions with students,
and contributions to the school
environment, these questions foster
a culture of self-reflection and
growth. They provide valuable
opportunities for staff members to
identify strengths, address
challenges, and set goals for
improvement. Additionally, reflective
questions encourage collaboration
and open dialogue among
colleagues, contributing to a shared
commitment to excellence in
teaching and learning. Ultimately, by
engaging in reflective practice, staff
members enhance their effectiveness
as educators, contribute to the
ongoing

At our school, reflective
questions during staff briefings
are intentionally integrated into
our routine to promote
continuous professional
development and collective
growth. These sessions begin
with targeted, open-ended
questions designed to encourage
staff to consider key aspects of
their practice, such as the
effectiveness of their teaching
strategies, the impact of their
interactions with pupils, or the
alignment of their approaches
with the school’s values and
goals. Staff are invited to share
their reflections in a supportive
and collaborative environment,
fostering dialogue and the
exchange of ideas. This practice
is complemented by
opportunities for staff to engage
in peer feedback, set actionable
goals, and access relevant
professional development
resources. By embedding
reflective questions into our
briefings, we create a consistent
space for selfassessment and
shared learning, which
strengthens our commitment to
excellence and

improvement of our school, and
ultimately support the success and
well-being of our pupils.

enhances the overall
effectiveness of our team.
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Solution circles

In our school, we utilise solution
circles as a key component of our
reflective practice approach to
promote deep learning, growth, and
positive change within our
community. Solution circles provide a
structured and supportive
environment for individuals to engage
in open dialogue, share experiences,
and collaboratively explore solutions
to challenges. By convening solution
circles, we encourage participants to
reflect on their thoughts, emotions,
and actions, fostering self-awareness
and insight. Through reflective

discussions facilitated by trained staff
members, participants gain valuable
perspectives, learn from each other's
experiences, and develop empathy
and understanding.

At Oasis Academy Byron, we employ
solution circles as a collaborative and
supportive approach for staff to
address and resolve specific
challenges they encounter. During a
solution circle, a staff member
presents a particular problem or
issue to a small group of colleagues.
The group then engages in a
structured discussion, where they
collectively brainstorm and share
potential strategies and solutions.
This process not only provides the
presenting staff member with a range
of ideas and perspectives but also
fosters a sense of community and
mutual support among the staff. By
leveraging the collective wisdom and
experience of the team, solution
circles help to identify effective and
innovative solutions, ensuring that
staff feel supported and equipped to
handle their challenges effectively.

Listening to the child: Our mechanisms for pupil voice

We recognise the importance of listening to the child to ensure that our pupils have a

genuine voice and feel an active and valued part of the academy community. In our

academy, we use the following mechanisms for gathering pupil voice:

Mechanism

When we do it

How we do it

How we follow up

Pupil surveys

Pupil surveys are an
integral part of our
school's commitment to

administered

The surveys are

electronically, ensuring

The survey results are
shared with pupils
through assemblies or
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fostering pupil voice and
improving the overall
learning experience. We
conduct pupil surveys
annually, typically towards
the end of the academic
year, to gather feedback
on various aspects of
schooal life, including
teaching and learning, the
school environment,

extracurricular activities,
and pupil well-being.

anonymity and

confidentiality for all
respondents. Pupils are
encouraged to provide
honest and constructive
feedback, reflecting their
experiences and
perspectives. Following
the completion of the
surveys, the data is
carefully analysed by
school leaders and staff
members to identify
trends, areas of strength,
and areas for
improvement. This
analysis informs strategic
planning, policy
development, and
targeted interventions
aimed at enhancing the
overall educational
experience for our pupils.

class discussions,
fostering transparency
and accountability within
our school community. By
regularly conducting pupil
surveys, we demonstrate
our commitment to
pupilcentred decision-
making and continuous
improvement, ensuring
that the voices of our
pupils are heard and
valued.

E.g. SLT pupil
voice panels

SLT pupil voice panels
are conducted periodically
throughout the academic
year to ensure continuous
engagement with pupil
perspectives and to
address ongoing issues
and concerns. These
panels typically take place
at the end of each term,
providing a structured
opportunity for pupils to
share their feedback
directly with

We run SLT pupil voice
panels by selecting a
diverse group of students
from year 6 to ensure a
broad representation of
perspectives. These
panels are facilitated by
members of the senior
leadership team (SLT),
who create a respectful
and open environment for
discussion. Prior to the
panel, students are
informed about the topics
to be discussed and
given guidelines on

After the panel, the SLT
reviews the feedback,
identifies areas for
improvement, and takes
necessary actions.
Outcomes are
communicated to the
school community,
ensuring transparency
and demonstrating that
pupil feedback is valued
and acted upon. This
structured approach
allows us to continuously
improve the school
environment and
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senior leadership team
members.

participation. During the
panel, students share
their views, suggestions,
and concerns, which are
carefully recorded by SLT
members.

educational experience
based on pupil input.

Pupil Learning
Walks

We conduct termly pupil
learning walks to engage
pupils in the evaluation of
their learning environment
and educational
experience. During these
walks, selected pupils
from various year groups
tour different classrooms
and observe lessons.

Pupils focus on specific
aspects such as
classroom engagement,
teaching methods, and
the learning atmosphere.
Guided by staff members,
pupils are encouraged to
provide constructive
feedback based on their
observations. This
process not only gives
pupils a voice in their
education but also helps
teachers and the
leadership team gain
valuable insights into the
effectiveness of teaching
practices and the overall
school climate.

The feedback provided by
pupils is carefully
reviewed by the
leadership team to
identify strengths and
areas for development in
teaching methods,
classroom management,
and overall pupil
engagement. This data
informs professional
development sessions for
teachers, helps tailor
classroom strategies to
better meet pupil needs,
and ensures that the
school environment
remains conducive to
learning. By incorporating
pupil insights, we create a
more responsive and
effective educational
setting that continually
evolves to support pupil
success and well-being.
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Academy MPs

At Oasis Academy

Byron, Academy MPs
meet twice each term to
discuss and address
various student concerns
and initiatives. These
meetings provide a
platform for pupil

The Academy Council is
run with a structured and
inclusive approach to
ensure all pupils have a
voice in school matters.
Representatives from each|
class are elected at the
start of the academic

After each meeting, the
minutes are recorded and
shared with both the
Academy Council body
and the school leadership
team. Action points are
assigned to specific
individuals or

representatives to voice
their opinions, share
feedback, and propose
ideas for improving the
school environment based
on ideas from their
individual classes.

year through a democratic
voting process. The
council meets regularly,
usually twice a term, to
discuss and address
issues raised by their
classmates. Agendas are
set based on input from
pupils or SLT, and
discussions are facilitated
to ensure productive and
inclusive decision-making.
Action plans are
developed for initiatives,
and proposals are
communicated to the
school leadership team for
approval and
implementation

groups, with clear
deadlines for completion.
Regular check-ins are
conducted to monitor
progress and address any
challenges that arise.
Updates on the status of
various initiatives are
provided during
subsequent council
meetings, ensuring
transparency and
accountability.

Ad(ditionally, feedback is
gathered from the wider
pupil body to assess the
impact of implemented
actions and to guide future
decisions. This systematic
follow-up process ensures
that pupil voices lead to
tangible improvements
within the school.

Early intervention and intensifying support: Our graduated Academy offer

The graduated response is a staged intervention plan which targets the level and

expertise required depending on the child’s needs. The graduated response works by
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connecting teams and systems in the school together to ensure there is a co-ordinated

and transparent approach.

Wave 3:

Specialist
Intervention

5%

Wave 2:

Specialist assessment-based, high-
intensity support plans to meet the individual
needs of those most at risk of exclusion

Targeted strategies and interventions to
provide early intervention and rapid
response for children who are struggling to
meet expectations and manage emotional

regulation

Targeted support
15%

Universal preventative and proactive

strategies to promote positive behaviours,
belenging and emotional safety for all

Wave 1

students

Universal offer
80%

Our Wave 1 universal offer:

Building
belonging

Our vision

At Oasis Academy Byron, our vision is
that all children have strong, trusting
relationships with adults and feel
belonging as part of the academy
community. We ensure that all children
have the opportunity to contribute to our
academy culture, both within the
classroom and through wider
participatory activities, so that every child
who joins us experiences connection,
protection, understanding and care.

Our offer

- Positive relationships with
parents and families

- Quality Personal
Development lessons that promotes
diversity, equity and inclusion. - Weekly
session before staff meetings to discuss
pupil wellbeing.

-Class charters that create positive
agreements within classroom
communities.

- High quality CPD throughout
the year for all staff.

-Weekly assemblies that reinforce the
Byron Way and the Oasis 9 Habits.

- An expansive range of pupil
leadership opportunities.

-Weekly opportunities to celebrate
student and community success.

-Pupil and staff voice gathered
throughout the year through surveys etc.
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Explicit
expectations

Developing
social and
emotional
skills

Our Wave 2 targeted support:

At Oasis Academy Byron, we set and
sustain clear, consistent and positively
framed boundaries for our children by
making explicit our expectations for
positive behaviour in all spaces in the

- The Byron Way explicitly
framed ,setting out school wide
expectations.

-Regular staff coaching to support key
routines and expectations

- A clear behaviour for learning
policy.

school. We ensure that all children
understand these expectations through
direct teaching and practise of routines
and reinforce these boundaries with
relational recognition of pro-social
behaviours and fair and logical
consequences in response to unwanted

behaviours.

- A clear behaviour pathway used
consistently in classrooms

-Fair and consistent reward strategy to
celebrate pupil success

-Clear, fair and consistent graduated
escalation process for consequences,
including reflection times and internal
exclusion.

Use of age-appropriate restorative
discussion cards for pupils to help repair
harm.

At Oasis Academy Byron we develop our
children’s social and emotional skills
through academy-wide use of Zones of
Regulation. Children have daily
opportunities to develop skills in
recognising their own emotions and the
emotions of others, and we use
regulation stations along with a range of
strategies to teach children how to
develop the self-regulatory skills required
to be successful in the classroom. All
children understand the upstairs and
downstairs brain, and how to support
themselves and each other when they

become dysregulated.

- Daily check ins for pupils with their
class teachers/TAs using the Zones of
Regulation.

-Worry monsters (to write down
concemns) and calming spaces are in all
classrooms where pupils can
selfregulate.

-Safe spaces identified throughout the
academy where self- and co-regulation
can take place.

-Positive behaviour rewards in the form
of house points, weekly 9 Habit awards
and half termly 9 Habit medals.

-Personal Development lessons explicitly
include social and emotional learning.

- Coaching to support dysregulated
children to become calm.

Our vision
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Building
belonging

Explicit
expectations

At Oasis Academy Byron, our vision is
that all children have strong, trusting
relationships with adults and feel
belonging as part of the academy
community. We ensure that all children
have the opportunity to contribute to our
academy culture, both within the
classroom and through wider

-Weekly safeguarding meetings to
discuss reoccurring behaviour incidents
and support offered.

- Weekly behaviour drop-in sessions for
staff to problem solve

-Alternative play/ lunch opportunities for
identified pupils.

-Class teacher to spend additional time
to build belonging with dysregulated

participatory activities, so that every child
who joins us experiences connection,
protection, understanding and care.

pupils using TA or SLT to provide
additional class cover.

-Key staff with pupils at key points
throughout the day.

- Targeted mentoring for identified
pupils.

-small group sessions to support
relationship building.

At Oasis Academy Byron, we set and
sustain clear, consistent and positively
framed boundaries for our children by
making explicit our expectations for
positive behaviour in all spaces in the
school. We ensure that all children
understand these expectations through
direct teaching and practise of routines
and reinforce these boundaries with
relational recognition of pro-social
behaviours and fair and logical
consequences in response to unwanted

behaviours.

- social stories to support the teaching of
key routines and expectations of pupils
in lessons.

-1-2-1 support staff working with pupils
to support expectations being met.

-SLT visible during the day to remind
pupils of expectations.

-Regular specialist training for key staff

-small group /1-1 work to develop social
skills with TA/Learning mentor efc.

-Use of report cards for pupils who need
additional support with meeting
behaviour expectations.

-Clear consequences for actions
including suspensions.
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Developing
social and
emotional
skills

At Oasis Academy Byron we develop our
children’s social and emotional skills
through academy-wide use of Zones of
Regulation. Children have daily
opportunities to develop skills in
recognising their own emotions and the
emotions of others, and we use
regulation stations along with a range of
strategies to teach children how to
develop the self-regulatory skills required
to be successful in the classroom. All
children understand the upstairs and
downstairs brain, and how to support
themselves and each other when they
become dysregulated.

- small group work to develop
social and emotional skills including
Lego therapy, speech and language,
drama therapy, nurture etc.

-Access for pupils to have time out to
self-regulate in stressful situations.

-Referral to MHST to support pupils with
their mental health.

Special time with teachers,
special jobs, brain break activities.

- Use of report cards for pupils
who need additional support with
meeting behaviour expectations.

Our Wave 3 specialist interventions:
Our vision

Building
belonging that all children have strong, trusting
relationships with adults and feel
belonging as part of the academy
community. We ensure that all children
have the opportunity to contribute to our
academy culture, both within the
classroom and through wider
participatory activities, so that every child
who joins us experiences connection,
protection, understanding and care.

At Oasis Academy Byron, our vision is

Our offer

- Hold a team around the child

meeting with key staff and share with
parents and whole staff in weekly Child
Watch session.

-Pupil passport created and shared with
staff.

- Referral to Educational
psychologist if appropriate.

-Referral to outreach agency to arrange
additional specialist support to reduce
risk of suspension..
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Explicit
expectations

Developing

social and
emotional
skills

At Oasis Academy Byron, we set and
sustain clear, consistent and positively
framed boundaries for our children by
making explicit our expectations for
positive behaviour in all spaces in the
school. We ensure that all children
understand these expectations through
direct teaching and practise of routines
and reinforce these boundaries with
relational recognition of pro-social
behaviours and fair and logical
consequences in response to unwanted

behaviours.

- individual behaviour plan reviewed and
agreed by all parties.

-Expectations and consequences agreed
by key team and review period built in
and then shared with all relevant staff.

-Part timetable offered (in partnership
with Regional Director) with aim to
increase time to help pupil to become
successful.

Regular specialist training for key staff.

Alternative provision used when all
onsite strategies have been exhausted.

At Oasis Academy Byron we develop our
children’s social and emotional skills
through academy-wide use of Zones of
Regulation. Children have daily
opportunities to develop skills in
recognising their own emotions and the
emotions of others, and we use

-Educational Psychology assessment
and interventions with all
recommendations implemented
consistently by school staff.

-Referral to counselling and other
outside agencies, including CAMHS to
support pupils with their mental health
and to provide them with strategies to
enable them to self-regulate.

regulation stations along with a range of
strategies to teach children how to
develop the self-regulatory skills required
to be successful in the classroom. All
children understand the upstairs and
downstairs brain, and how to support
themselves and each other when they

become dysregulated.

- Referral to Mental health worker /
school nursing service.

The pastoral graduated response pathway

We secure inclusion for our pupils through our graduated response to Behaviour and

Pastoral Care — the pastoral graduated response pathway.
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We use behaviour data and contextual information to proactively identify our most
vulnerable pupils who are struggling to meet expectations and emotionally regulate within
the universal offer.

We respond to these pupils by implementing increasing levels of support and intervention
at every stage of the graduated response to improve social and emotional skills and

reduce their risk of exclusion.

We carefully track and monitor the progress of pupils to ensure our response is impactful.

ai Academ ron
atora rad ated Re one at a

Rationa e:

At Oasis Academy, we ensure thatinc ioni arioritanda i are ortedto cceed.
We ecre inc ion for our pupils through our grad ated re on e to Behaviour and Pastoral Care.
We use e aio r data and conte t a in ormation to roacti e identi ormot nera e pupils who are struggling to meet
expectations and emotionally regulate within the universal offer.
We re ond to these pupils by implementing increaing ee o ort and inter ention at every stage of the graduated
response to improve social and emotional skills and reduce their risk of exclusion.
We carefully trac and monitor t e rogre of pupils in Insight / Provision Map to ensure our response is impactful.

Wae nc ienieraeaior er
What reat Looks Like defined in The Academy Way grids- proactively shared andpractised
All teachers trained in co-regulation, de-escalation and trauma-informed approaches

2 Relational behaviour management strategies implemented consistently in all classrooms
< Internalbehaviour data used to proactively target support.
a- teacer ort
Meeting to review behaviour data and incidents identify pupils of concern.
Wae ort and nter ention:
Daily teacher check ins
5 Home-school communication report
L] Weekly parent phone call
@ Weekly review of progress on targets for 3 weeks.
Wae a a eacer ort and nter ention:
Parent meeting with SMART targets. In-class intervention strategies emailed to teachers
- Three weeks and review progress. Daily CT/SLT check-ins
v Weekly review of progress
2 Weekly parent phone call
= Wee nc ion eeting:
-2 Meeting with ,BL, SENDCo, Safeguarding Lead & other relevant staff to identify pupil requiring additional
g support, intervention and assessment.
Discussion recorded to document agreed next steps for pupils of concern.
Wa e Re ationa ort an R :Parent meeting w/ CT/SLT -week time limited intervention placement in internal academy
including suspension reintegration if required. wave 3 provision. re od Agreed at Inclusion Panel meeting ca
-week RSP to CT/SLT re od Agreed at Inclusion Panel ation Failed Behaviour Contract
. meeting or following a suspension. ca ation no improvement after
o weeks. .
s Wae ommitmentto nc de ane:
Formal panel meeting with Principal and RD.
L Wae a ndiida at a an . . . _Formal s‘ummary letger sent to parents. .
Parent meeting w/ Inclusion Lead. ReplntegrahonA meeting following panel with updated re od Agreed at Inclusion
anel meeting or
following days suspension in a term. ca ation serious risk of
£ PEX
@
s
g
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ort and nter ention:
Child-centred planning meeting

-week programme of bespoke

interventions to be

agreed in planning
meeting.

Weekly comms to teachers

Weekly parent call and 3-week review meeting

SEND assessments for areas of need

Weekly mentoring with assigned key adult
Consider Co-regulation plan and risk assessment

ort and nter ention:

-week time-limited

intervention
placement Followed
by RSP (as above)

Bespoke interventions as
agreed in planning
meeting, to include offer of
counselling support.

Team around the Child: How we work together

EP assessment & SEMH referral
TAC meeting with LA partners
Consider EHCP app. & neurodevelopment referral

ortand nter ention:

Urgent TAC meeting with LA partners

Redirection and/or AP respite
placement
(possibly
prior to CTI
panel)

Followed by IPP and RSP (as above)

EP review of assessment
and intervention
with further
suggested
strategies.

At Oasis Academy Byron, we take a The Team Around the Child (TAC) approach that has
integration of services at its heart. It is a child-centred approach to planning and

coordinating support that ensures all professionals are working together with the child and

family at the centre of all considerations. It is based on the principle that all the professionals

are working towards agreed goals. It promotes an understanding of different roles and

responsibilities among member of the team and the skills and knowledge they each bring

to the table. It emphasises the need to review progress and the child or family’s changing

needs. This helps the child’s team to work together to one plan in an integrated way towards

best outcomes.

We work with the following local partners to provide effective support for our pupils:

Oasis Mental
Health Team

Local authority
SEND Team,

When we work with them

At Oasis Academy Byron, we
collaborate closely with the Oasis
Mental Health Team throughout the
academic year to ensure the
wellbeing and mental health of our
pupils. This partnership involves
regular meetings to discuss individual
cases and broader mental health
initiatives. We coordinate efforts
during key periods such as
transitions between school years,
exam times, and following any
significant incidents affecting the
school community. By working
together, we can provide timely
interventions, support for pupils
experiencing mental health
challenges, and preventative
strategies to promote overall mental
well-being.

How we work with them

At Oasis Academy Byron, we work
closely with the Oasis Mental Health
Team to provide comprehensive
support for our pupils' well-being.
This collaboration involves various
strategies, including regular
communication and consultation with
mental health professionals to
address individual pupil needs. The
team provides guidance and
resources to our staff on how to
recognise signs of mental health
issues, offer appropriate support, and
access additional services when
necessary. Additionally, the mental
health team delivers training
sessions and workshops to equip
staff with the skills and knowledge to
promote positive mental health
practices within the school
community.

As a school, our collaboration with
the local Special Educational Needs
and Disabilities (SEND) team occurs
regularly throughout the academic

We maintain a collaborative
partnership with the Local Authority
Special Educational Needs and
Disabilities (SEND) team to ensure
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Educational
psychologists

year. We work closely with SEND
professionals during various stages
of the school term to ensure the
effective identification, assessment,
and support of pupils with SEND.
This partnership involves scheduled
meetings, typically held on a termly
basis, to review individual pupil
progress, discuss any emerging
needs or concerns, and plan
appropriate interventions or
adjustments. Additionally, the SEND
team provides ongoing guidance and
support to our staff through training
sessions, workshops, and
consultations, equipping them with
the knowledge and resources
necessary to meet the diverse needs
of our pupils.

that every pupil receives the support
they need to succeed academically
and socially. This partnership
involves regular communication and
coordination with SEND
professionals to identify and address
the specific needs of our pupils. We
work closely with the SEND team to
conduct assessments, develop
Individual Education Plans (IEPs),
and implement tailored interventions
to support pupils with SEND.

Additionally, our staff receive training
and guidance from SEND specialists
on effective teaching strategies,
differentiation techniques, and
inclusive practices to meet the
diverse needs of our pupil
population. By working hand in hand
with the local SEND team, we strive
to create an inclusive and supportive
learning environment where all pupils
feel valued, respected, and
empowered to achieve their full
potential.

At Oasis Academy Byron, our
partnership with the Educational
Psychologist occurs at strategic
times throughout the academic year
(usually termly) to support the holistic
development of our pupils.

Scheduled meetings and
consultations typically take place
when specific concerns arise
regarding individual pupils needs,
learning difficulties, or
socialemotional well-being. These
sessions may involve conducting
assessments, reviewing student
progress, and providing
recommendations for interventions or
support strategies.

We honour the voices of parents and carers and take a child-centred, solution-focused

approach to planning provision. This means that we centre the voice of the child and
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family alongside the voices of their children in the design, implementation and review of

provision.

At Oasis Academy Byron, we use the following solutions-focused approaches to amplify the
voices of families and ensure co-production:

Approach Description

PATH Planning Alternative Tomorrows with Hope: We use PATH in Team around the Child
meetings where change or the hope for change is required, if the child or system feels
stuck and needs to re-establish a positive sense of the future. PATH is a structured
approach to explore how to get to a future-orientated goal that focuses on the voice
and needs of the child, rather than barriers or issues in the system, and supports
advocates to work together to mee this goal.

MAPS Map Action Planning System: We use MAPS when establishing a relationship with a
child, if a child is new to a school, at a transition point or if they are newly in receipt of
SEND support. MAPS supports us to create a positive dialogue with the child and
family. It encourages collaborative, positive and solution-focused thinking by centring
the story of the child, their dreams, fears, strengths and needs.

Exclusion as a last resort: Strategies to reduce suspensions and exclusions

At Oasis Academy Byron, we recognise that suspensions and exclusions often have a
serious and negative impact on pupils. However, we also recognise that there is an
important role for suspensions and exclusions, both in law and in our academy’s processes,

in order to ensure the safety, wellbeing and effective education of our children.

When considering suspensions or exclusion as a response to a pupil’s behaviour, we will
take into account a range of factors as advised in the DfE’s Behaviour in Schools guidance

and Suspensions and Permanent Exclusions guidance as well as The Oasis Behaviour and

Pastoral Care policy and Exclusions policy .Our approach and intent is always relational
and restorative in nature, and we will seek to do everything we can to secure inclusion for
our most vulnerable learners while also safeguarding the wellbeing and education of the
wider school community.

Strategies to reduce suspensions

The Oasis Way for Inclusive Practice guides us to reduce suspensions and exclusions
through an inclusive universal offer that ensures our staff are trained in trauma- and
attachmentresponsive practices, including emotional regulation and restorative

approaches. Through our pastoral graduated response pathway, we ensure that all pupils
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are responded to proactively when they need additional support beyond the universal offer,

with targeted interventions put into place at every stage.

As well as this, we have a number of additional strategies that support us to reduce

suspensions through additional child-centred planning:

What When How it works

Regional Half-termly *  Online meetings for each cluster led by National Lead

inclusion panels Practitioners for Behaviour and Pastoral Care

»  Case-study approach applying solutions-focused techniques
to identify strategies to reduce the risk of suspension or
exclusion for a child of concern

*  Progress reviews to track impact over time and offer new
solutions for ongoing children of concern

The Oasis Way | Whenever »  Guidance on a range of strategies that should be tried
P f:e"j:l'fs? ension considering a before suspension is considered
checklis suspension

»  Supports reflective practice and solutions-finding to provide
alternatives to suspension

Restorative reintegration processes

Following a period of suspension, our academy recognises the importance of restorative
reintegration processes to ensure that pupils are welcomed back into the academy with an
opportunity to repair harms and have a fresh start. For suspensions of more than 2 days in
length, we will break these processes up into actions taken before and after the suspension

ends:
Before the suspension ends:
* Reflective review of current provision and what went wrong
* Child-centred planning meeting
* Agreement on level of support on return using pastoral graduated response pathway
After the suspension ends:
» Carefully planned first day return, including relational support at the start of the day

« Appropriate provision in place for a 6-week period
* Regular review meetings with TAC to ensure shared understanding of successes

and next steps
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More details about how we carefully plan the first day return at our academy are outlined

below:

Relational support
at the start of the
day

At Oasis Academy Byron, we prioritise relational support for pupils returning
from suspension, recognising the importance of providing a welcoming and
supportive environment for their reintegration into the school community. At the
start of the day, pupils returning from suspension are greeted by designated
staff members (often an SLT member) who offer personalised support and
guidance. This may include a private conversation to address any concerns or
anxieties the pupil may have, reaffirming expectations for behaviour and
conduct, and discussing strategies for success moving forward. Additionally,
staff members provide reassurance and encouragement, emphasising the
school's commitment to the pupil’s well-being and academic progress. By
offering relational support at the beginning of the day, we aim to foster a sense
of belonging, restore positive relationships, and facilitate a smooth transition
back into the school environment following a period of suspension.

Supported
restorative
conversations

At Oasis Academy Byron, we implement supported restorative conversations
as part of our approach to resolving conflicts and addressing harm within the
school community. These conversations typically involve a trained class
teacher or teaching assistant who guides the process and ensures that all
parties involved feel heard and supported. The process begins by bringing
together those affected by the incident, including the individuals who caused
harm and those who were impacted by it. The facilitator creates a safe and
respectful space for dialogue, where participants can express their thoughts,
feelings, and perspectives openly. Through active listening and empathetic
communication, the facilitator encourages mutual understanding and empathy
among the participants, facilitating the repair of relationships and the
restoration of trust. Supported restorative conversations allow for

accountability, reflection, and the development of positive solutions to address
the underlying issues and prevent future conflicts

Part time timetables

In line with DfE Suspensions and Permanent Exclusions guidance, we recognise that

parttime timetables “should not be used to manage a pupil’s behaviour and must only be in

place for the shortest time necessary.” However, in exceptional circumstances, part-time

timetables can be helpful to secure inclusion for particularly vulnerable learners. In our

academy, we use part-timetables for the following reasons
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When setting up part time timetables, we use the following processes to secure inclusion:

Planning and
preparation

E.g. We use The Oasis Way 6-week part-time timetable planning document to
ensure that all statutory protocols are followed.

Governance

In line with statutory guidelines, all part-time timetables, including extensions
beyond the initial sex week period, are approved by the Regional Director and
recorded on Bromcom following Oasis safeguarding processes.

Co-production
with  parents
and  external
professionals

Initial meeting with parents to discuss outline for timetable and for parents to feed
their thoughts.

Time frame for any external professionals over the six week period

Regular review
meetings

Every two weeks with SLT and Parents/Carers and updates provided

Reintegration

After 6 weeks. At review meeting, if reintegration has not been successful then a
further PT timetable extension can be agreed with the support SLT and RD.

Off-site direction, external alternative provision and managed moves

In line with DfE guidance, we work with a range of other academies and provisions to reduce

pupils’ risk of suspension and exclusion through off-site direction and managed moves.

Provision

name

E.g.
Academy

Reach

The provisions we work with are outlined below:

Type of support How we work together

Step out placements,
off-site direction and
managed moves

We work with Reach to provide behavioural support to
pupils...
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Permanent exclusions

At our academy, we recognise that permanent exclusions are serious, and should only be
used as a last resort in response to 'serious breaches' or repeated breaches of the Oasis
Behaviour and Pastoral Care policy or to safeguard the welfare and education of other
students, after a range of strategies and interventions have been tried. As such, permanent
exclusion is normally the final and most serious step taken in our disciplinary process.
When considering an exclusion, we always consider a range of factors before making a
decision:

Careful We investigate each case carefully, taking into account the voice of the child and all
investigation | other witnesses, and any contributing factors to the incident. We also consider
extenuating circumstances affecting the pupil while the incident took place.

Clear Where a permanent exclusion is being considered for persistent disruptive
evidence of behaviour, we ensure we have clear evidence of the pastoral graduated response
the pastoral pathway, including careful TAC planning, bespoke provision, intervention and
graduated support for the pupil. We also capture a clear timeline of incidents and academy
response response, support and intervention to ensure that we have done everything possible
to support the child before considering permanent exclusion.

SEND needs | We consider the pupil’'s SEND needs, whether they may have undiagnosed SEND
needs, and whether we have done everything possible to assess the child’s needs
in advance of the incident.

Alternatives | We explore alternatives to permanent exclusion, including off-site direction and
to permanent | managed moves, and liaise with the local authority to see additional support that
exclusion could allow us to make a different decision.

Consultation | We consult with the Oasis National Leads for Student inclusions and with our
Regional Director, to confirm we have exhausted all alternatives before taking the
decision to exclude.

with Oasis
National
Leads

Legislation and statutory requirements
In everything that we do as an academy, we follow the appropriate policies and protocols,

including, from the DfE:

» Behaviour in schools

» Suspensions and Permanent Exclusions

» Searching, screening and confiscation at school
* The Equality Act 2010

» Use of reasonable force in schools

» Supporting students with medical conditions at school
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» Special educational needs and disability (SEND) code of practice

» Keeping Children Safe in Education And from Oasis:

» Oasis Behaviour and Pastoral Care policy
» Oasis Exclusion policy

» Oasis SEND policy

» Oasis Safeguarding policy

This ensures that exclusions in our academy truly are a last resort, so that we can offer

transformational inclusion to the children in our care.
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